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English Yearly Essential Learning Planner (YELP)  

What is it that we want our students to know, understand, do and communicate KUDCO? 

READING 

Subject: READING 
Area: English  
Year Level: Year 6  

Team Members:  
 

Essential Learning 
Comprehension (1&2): Within & Beyond the 
Text  
I can identify and analyse information within a 
text to build literal comprehension of a text as 
well as beyond the text to build inferred 
comprehension of a text.  
 
Learning Target:  
I can Identify important ideas and information 
in a text by summarising 
 
Use a range of strategies to understand content 
specific vocabulary 
 
Make, monitor and alter justified predictions 
about the text; before, during, and after 
reading.  
 
Make detailed connections (T/W/S) across all 
genres  
 
Change opinions & understandings, based on 
new information/insights gained from a variety 
of texts (Synthesising) 
 
Hypothesise reasons for character & plot 
development (Inferring)  
 
Recognise & understand the importance of 
symbolism and make connections to real-life 
issues.  
 
Articulate my understanding of the words, 
analyse and derived, in a variety of ways 

Prerequisite Skills 

What prior knowledge, skills and/or 
vocabulary are needed for a student to 
access this essential learning? (consult 
preceding Year Level’s YELPs and 
Achievement Standard)  

Essential Learning (Rigor)  
What knowledge, skills and/or 
vocabulary are needed for a student to 
master this essential learning? Have we 
maintained the intent/integrity of the 
achievement standard?  
What does proficient student work look 
like?. 

Application *keep minimal 

 
How can the students now apply their 
learning? Consider estimations, projects, 
problem solving etc & higher level 
reasoning.  

Extension 
 
What can proficient students now work 
on from the above year level to extend 
their learning and ensure they are 
engaged? (Consult the above Year 
Level’s YELP and Achievement 
Standards.)  



Within the Text  
I know of and can use the following 
strategies to build literal 
comprehension:  
Activating and using prior 
knowledge 
Identifying key information  
Summarising  
 
I know what decoding is and know 
of a range of strategies I can use to 
determine word meaning.  
 
 
BEYOND THE TEXT:  
I know of and can use the following 
strategies to build comprehension 
beyond the text:  
Activating and using prior 
knowledge 
Predicting 
Making connections 
Inferring 
Synthesising 
 
 

Supportive Vocabulary: 
literal 
Summarise 
interpret 
synthesise 
implied 

 

Within the Text 

I  can engage with complex plotlines 

& texts 

 
Identify important ideas and 
information (longer texts with 
chapters and sometimes multiple 
texts)  
 
organise into summary form in 
order to remember and use them as 
background knowledge in reading or 
for discussion and writing. 
  
Identify words that have alternate 
meanings when used in different 
contexts and understand/use 
strategies to attain meaning in 
uncommon context.  (bark, lie, 
spring, address, gay) 
 
 
I can use word solving strategies to 
work out the  meaning of unknown 
words: 
My background knowledge 
Base words, Prefixes & Suffixes 
Graphics 
Context 
Dictionary  
 
BEYOND THE TEXT:  
Predictions: 

- Monitor and change 
justified predictions while 
reading.  

 
Connections:  

- To their own lives and 
contemporary issues and 
problems. 

- Using sensory imagery in 
fiction and poetry.  

- To other texts by topic, 
major ideas, author’s 
styles and genres.  

- By maintaining memory of 
many different texts 

 
Synthesising:  

- Recognise and compare 
multiple points of view.  

I can: 
 
Identify missing components in a 
reading response and rewriting a 
better version. 
 
Creating comprehension questions  
 
Predicting incorrect responses for 
the meaning of the content specific 
vocabulary. 
 
 
 

  Within the Text  
 Increasing length and  complexity of 
texts that students engage with. 
Reading above Level X.  
 
 
analyse supporting evidence and implied 
meaning (see descriptors below) 
 

- Recognise and analyse the 
ways that 
characterisation,events and 
settings are combined in 
narratives, and discuss the 
purposes and appeal of 
different approaches 
(VCELT374) 

- Use prior knowledge and text 
processing strategies to 
interpret a range of types of 
texts (VCELY377) 

- Use comprehension 
strategies to interpret, 
analyse and synthesise ideas 
and information, critiquing 
ideas and issues from a 
variety of textual sources 
(VCELY378) 

- Analyse and explain the ways 
text structures and language 
features shape meaning and 
vary according to audience 
and purpose (VCELY379) 

 

Explain issues and ideas from a 
variety of sources (see descriptors 
below)  

- Discuss aspects of texts, 
including their aesthetic 
and social value, using 
relevant and appropriate 
metalanguage (VCELT373) 

 
 

AS: explain literal and implied meaning 
 
CD: see F-7 Curric Checklist  

AS:  
 
CD:  
 
Elaboration: *only if relevant  
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 
 

Supporting Documentation:  
 



 

 
F&P wheel  
 
Proficiency Scale:  
 
CFAs: Nil  
 
Data Tracker:  
 
 

- Develop my own opinion 
through engaging with a 
variety of texts 

 
Inferring:  

- Setting plays a role in the 
mood/symbolism of a 
piece of writing  

- Understand subtexts 
where the author is saying 
one thing but meaning 
another. 

 
 

Guaranteed Vocabulary: 
Analyse 

Derived 

Symbolism 

Hypothesise 

Cognitive Verbs: 
analyse 
Understand 
hypothesise 
interpret 
synthesise 

 

 

Essential Learning 
I can use word solving strategies and readers’ 
tools (glossaries, dictionaries) to read fluently 
and solve the meaning of words, including 
content-specific and technical words. 
 
Learning Target:  
I can decode & pronounce complex words using 
the most efficient decoding strategies.  
 
I use MSV to monitor the accuracy of my 
reading.  
 
I can decode words with automaticity to read a 
text with fluency. 
 
I can read fluently  with appropriate volume, 
expression, tone and pace when reading aloud. 

Prerequisite Skills 
 

Essential Learning (Rigor)  Application *keep minimal  Extension 
 

I can integrate decoding strategies 
and use them automatically.  
 
I can:  
Break words into syllables 
Read word parts  
Read phonogram pattern/rimes  
Affixes 
 
I can decode an unfamiliar word.  
Does it look right? 
Does it sound right? 
Does it make sense? 
If it does not - Self Correct if it 
doesn’t 

I know a number of prefixes and 
suffixes and their meaning (dis, mis, 
ed) 

I can use word solving strategies to 
work out the pronunciation of 
unknown words: 
Chunking 
Sliding  
Base Words 
Pre-fixes & Suffixes 
 
I can use a variety of strategies to 
check the pronunciation of 
new/foreign words  

- Ask/Inquiry  
- Google pronunciation  
- Phonetic representations  

 
 
Reads text fluently at an F&P  level 
X.  
 

Explaining decoding strategies used 
for words (e.g. explanation needed) 
 
Listening to peers or pre-recorded 
reading and analysing fluency using 
a rubric.  
I can: 
 
 

Apply known strategies to more 
complex words. 
 
I can extend my knowledge of 
reading more complex texts 
automatically: 
-Special forms such as satire, 
parody, allegory and monologue. 
 

AS:  
 
CD:  

AS:  
 
CD:  
 

https://www.fountasandpinnell.com/shared/resources/FP_FPL_Chart_Systems-of-Strategic-Actions-Wheel_Feb092016.pdf
https://drive.google.com/open?id=1vE2tcwIdQaV9y33pInmVs4mWebIFlx7nbkHrjcLBHQs


 

  
I have prior knowledge of the 
vocabulary associated with the 
topic/genre I am reading about. 

I understand that fluency consists of 
accuracy, rate, expression, and is 
reliant on punctuation.  
 
 
I can: 

Supportive Vocabulary: 
phonics 
decoding 
technical 
Complex 
effects 

Cognitive Verbs: 
represent 

 

FLUENCY - F&P Descriptor:  
- Reads primarily in larger 

meaningful phrases 
- mostly smooth, expressive 

interpretation and pausing 
-  guided by author’s 

meaning and punctuation 
- appropriate stress and 

rate, with only a few 
slow-downs. 

 
I can: 

Guaranteed Vocabulary: 
Content specific 
Derived 
Alternate meanings 

 
 
 
 

Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 

 

Essential Learning 
Comprehension 4: Personal Reading Choices - 
About the Text  
I can evaluate and provide a considered 
explanation related to my personal reading 
choices. 
 
Learning Targets: 
I can discuss and justify my reading preferences 
and opinions of a text, a genre or an author.  
 
I can use a variety of sources to inform my 
reading choices (blogs, library, 
recommendations)  
 
I have a growth mindset when it comes to text 
selection and experiment with reading a variety 
of genres/authors  
 
*NB this is not curriculum driven. 

Prerequisite Skills 
 

Essential Learning (Rigor)  
 

Application *keep minimal 

 

Extension 
 

Knowledge of ‘Just Right’ books and 
how to choose them. 
 
Knowledge of how to complete a 
book review & the relevant content. 
 
Experience in selecting own reading 
material  
 
Appropriate reasons to abandon 
books  
 
 

Supportive Vocabulary: 
 
Literal 
Summarise 
Effects 
Interpret 
Synthesise 
Phonics 
Decoding 
Technical 
Complex 
Implied 

 

Develop personal preferences for 
reading choices, based on:  

Genre type 
Author craft & style 
Known Authors 
Book length  
Complexity of text 
 
Be able to hold a detailed discussion 
about book choice, that includes 
justification and evidence of the 
thought process behind reading 
choices.  
 
To reflect upon and review texts 
throughout the reading process, 
forming opinions about the text and 
author/author craft  
 
Pick out books they want to read 
using goodreads and trips to the 
library. Develop library skills 
 
To use the library effectively as a 
source of new reading material.  

Query: Non curriculum 
driven EL. Is application 
needed? 
I can: 
 
 

Same learning targets but with 
higher reading level (more complex 
texts) 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  



 

 

Guaranteed Vocabulary: 
 
Analyse 
Content specific 
Symbolism 
Hypothesise 
Derived 
Alternate meanings 

Cognitive Verbs: 
Hypothesise 
Interpret 
Analyse 
Represent 
Understand 
Synthesise 

 
 
 
 

 

 

Essential Learning 
Comprehension 3: Author Study - About the 
Text  
I can analyse and evaluate the effectiveness of 
different author’s craft choices. 
 
Learning Targets:  
I can transfer my knowledge of an author and 
their craft into my own my writing piece 
 
Describe, and discuss similarities and 
differences 
between texts, and evaluate characteristics that 
define an 
author’s individual style. 
 
Analyse and explain the language choices that 
an author makes, to achieve a particular effect 
within a range of texts (fiction & non-fiction) 
 
Identify a variety of language features within a 
range of texts. 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

Knowledge of and how to identify:  
Author's purpose  
Text structures and features 
Writing craft 
Connections between multiple authors 
 
I can identify how: 
- Author’s use illustrations to make 
stories more exciting, moving and 
absorbing  
- an author’s use of character 
development and plot tension hold their 
readers’ attention.  

 

Supportive Vocabulary:  
interpret 
synthesise 
implied 

 
 

Use JIM K’s author study process:  

 

Student’s examine an author’s personal 

life as well as professional:  

- Background 

- Reasons behind being a writer  

- Their own writing process etc  

 

Analyse and explain author's choices 
through using two or more of the 
author’s texts,  including those by the 
same author or illustrator 
 
Identify characteristics that define the 
author’s individual style, such as:  

Hold verbal debates about author the 
link between author craft and purpose 
and its effectiveness.  
(linking comprehension 2 and 3) 
 
Recognise when an author innovates on 
a standard text structure. (links 
comprehension 3 to genre) 
 
Explaining the possible relationship 
between an author's choices and the 
features of a text, such as identifying 
which group would be the most likely 
target of the information in an 
advertisement, and justifying why on the 
basis of textual features 

 
 

Smaller book club opportunities 
 
COnference to observe their 
questioning/discussion  
 
Short story novels & complex questions 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 

http://ausvels.vcaa.vic.edu.au/Curriculum/ContentDescription/ACELT1602
http://ausvels.vcaa.vic.edu.au/Curriculum/ContentDescription/ACELT1605
https://docs.google.com/document/d/1cNZXNsEAPTQFS6RMsTceHlir9r3mQJSBBvaYWFI4cD4/edit


● subject or theme 
● characterisation 
● text structure 
● plot development 
● vocabulary 
● voice and tone 
● narrative point of view 
● grammatical structure 

(sentence structure and 
choice)  

● visual techniques 
● author’s writing craft  
● Images  

 

Non Fiction Texts  

- Journalistic Texts  
- Persuasive Texts 

(adverts/Marketing) ** think 
about concept EL  

- Magazines/Publications 
- Use of Images  
- Figures - Tables - Diagrams - 

Maps - Graphs 
- Timelines  

 

Analyse choices that are made makes 
over language features, images and 
vocabulary  
 

Analyse strategies authors use to 
influence readers e.g. identify how 
authors use language to position the 
reader and give reasons 

Compare texts that have same purpose 
but have different features and achieve a 
different effect (eg. Horrible histories, 
The thing explainer  
 
Author Study of: 
Shaun Tan / Gary Crew 
Patricia Polacco /Allen Say  

 
 

Guaranteed Vocabulary: 
Analyse 
Symbolism 
Hypothesise 
Derived 

Cognitive Verbs: 
hypothesise 
interpret 
synthesise 

 
Links to Extension ELs (ie: Yr 4/5/6):  
 



 

 

WRITING 

Essential Learning 
I can create a variety of texts, to suit a 
range of purposes and audiences 
 
Learning Targets:  
 
❏ I can select an appropriate genre 

to reflect a particular purpose 
 

❏ I can Identify and implement a 
specific structure/features suited 
to my writing genre  

 
❏ I can justify my language and 

structural choices and explain 
their impact 

 
 

 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

Students can ID a range of texts 
during reading, using the 
structures and features of the 
text: :  
➔ Informative  
➔ Persuasive  
➔ Entertaining  

 
Students understand what 
Audience and Purpose are, and 
why they impact our writing 
choices  
 
Students can take a piece of 
writing through the entire 
writing process 
 

Supportive Vocabulary: 
 

 

Students know the purpose of 
their writing piece 
 
Genre Selection:  
Students can select from an 
appropriate/relevant range of 
genres to suit their purpose  
 
Students can make further genre 
selections to suit their audience  
 
Genre Structure:  
Students can include the 
relevant structures associated 
with their chosen genre, in order 
to organise their writing  
 
Revise and Edit: 
Students can revise and edit 
their writing to elaborate, 
extend and explain their ideas.  
Give peer feedback on editorial 
choices.  
 
Writing for a range of 
Audiences:  
Students can make considered 
choices about their writing to 
suit their audience. Ie:  

- Formal v. Informal  
- Age  
- 1 reader v. multiple 

readers  
- Reader or listener 

 
Students can experiment with a 
range of language features, that 
enhance their writing piece:  

- Simile 
- Metaphor 

Genre Selection: 
Students experiment with:  
➔ Adapting an existing 

piece to re-write it as a 
different genre  

➔ Creating hybrid texts  
➔ Using an ‘uncommon’ 

genre to meet a given 
purpose (ie: poem to 
inform)  

 
Genre Structure:  
Students show selectivity with 
their genre structure 
➔ Experimenting with the 

exclusion or inclusion of 
structures 

 
Incorporate a theme into my 
narrative for my audience to 
infer. 
 
 

 Writing and delivering 
presentations with specific 

rhetorical devices to engage an 
audience 

 



- Imagery 
- Personification 
- Repetition 
- Onomatopoeia  
- Hyperbole 
- Rhetorical Questions 

 

Guaranteed Vocabulary: 
 

Cognitive Verbs: 
 

 
 

 

 

AS: create detailed texts elaborating upon key ideas 
for a range of purposes and audiences 
 
CD:  
Investigate how vocabulary choices, including 
evaluative 
language can express shades of meaning, feeling and 
opinion (VCELA352) 
 
Understand how ideas can be expanded and 
sharpened 
through careful choice of verbs, elaborated tenses 
and a 
range of adverb groups/phrases (VCELA351) 
 
Compare texts including media texts that represent 
ideas 
and events in different ways, explaining the effects of 
the 
different approaches (VCELY357) 

I can: 

Guaranteed Vocabulary: 
 
 
 
 

I can: 
 
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



 

 
Experiment with text structures and language 
features and 
their effects in creating literary texts (VCELT355) 

 

 

Text Structure & Organisation: Sentence Types 
I can use  a variety of sentence types in my 
writing, including: simple,  compound and 
complex sentences, depending on the purpose 
 
Learning Targets:  
I can use complex sentences to elaborate, 
extend and explain ideas in my writing. 
 
Explain the different types of connectives and 
their purpose. 
 
Use clauses and a range of connectives to 
elaborate on ideas 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

Use simple, compound and complex 
sentences to express and combine 
ideas (ACELY1682 Creating texts) 
Use noun groups to provide a fuller 
description of a person, place, thing 
or idea appropriate to the purpose 
and audience (ACELA1508 Word 
level grammar) 
Explain the difference between 
simple, compound and complex 
sentences. 
 
Use a variety of sentence structures, 
in order to achieve a specific effect.  
 
Name the common connectives  
 
Use conjunctions/connectives (and, 
but, because, therefore) to link 
ideas in a sentence. 
 
Have knowledge of and use commas 
in the following ways:  
A simple list of 2  or more 
nouns/verbs/adjectives,  
Connecting 2 independent clauses,  
To set off introductory elements,  
 
Added information which can be 
removed without changing the 
meaning of the original sentence. 
(non-essential clauses) 
 
 

Supportive Vocabulary:  
TRUCTURE 
PUNCTUATION 
LANGUAGE FEATURES/PATTERNS 
CLAUSES 
CONNECTIVES 
GRAMMAR 
COHESION 
ELABORATION 

I can use complex sentences to make 
connections between ideas, such as:  
- to provide a reason ( 'He jumped up 
because the bell rang');  
- to state a purpose ( 'She raced home in 
order to confront her brother');  
- to express a condition ('It will break if 
you push it');  
- to make a concession (‘'She went to 
work even though she was not feeling 
well');  
- to link two ideas in terms of various 
time relations ( 'Nero fiddled while Rome 
burned') 
 
I know that a complex sentence typically 
consists of a main clause (Tom was late) 
and a subordinate clause (due to the 
traffic) with a conjunction to link the 
two.  
 
I can construct detailed sentences, that 
convey extensive knowledge about a 
subject area, by using clauses, 
connectives and punctuation correctly.  
 
Understand how ideas can be expanded 
and sharpened through careful choice of 
verbs, elaborated tenses and a range of 
adverb groups/phrases  
 
Understand the various uses of commas 
and apply this within my writing. 
 
Thesaurus use & skill  
Inclusion of word wall words  
Inclusion of reading book words  

 

Guaranteed Vocabulary: 
EMPHASIS 

 

I can: 
 
 

I can justify my  use of sophisticated 
connectives/conjunctions (consequently, 
subsequently, furthermore, 
nethertheless)  and the effect of these in 
expressing and developing my ideas.  
 
Fluently selecting a variety of sentence 
types, including compound-complex 
sentences, in my writing to suit the 
writing piece.  
 
Students provide guidance and 
instruction to peers on how to structure 
sentences and include them purposefully 
in their writing.  
 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



 

 
COGNITIVE VERBS: 
CONSTRUCT 
CREATE 

 

 

Spelling: 
I can use a range of spelling strategies and the 
word’s meaning to spell new words. 
 
Learning Targets: of common letter patterns 
and known general 
I can use a range of reliable strategies to correct 
my own spelling  
 
I understand the purpose and importance of 
spelling words correctly and show effort during 
every writing opportunity. 
 
*Spelling adopted from other languages. They 
might buck trend of generalisation.  

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

VIC CURRIC 5:  
spelling words that share common letter 
patterns but have different 
pronunciations. 
 
Synonyms. 
Understand how to use banks of known 
words, 
syllabification, spelling patterns, word 
origins, base words, 
prefixes and suffixes, to spell new words, 
including some uncommon plurals 
 
I know what a base words is & the 
difference between this and a root word. 
 
I know what a prefix and a suffix is and 
the meaning of some common examples 
  
I know the different vowel sounds and 
how to spell them (eg: long ‘a’ is spelt ay, 
eigh, ai etc)  
 
I know all the consonant and vowel 
sounds and the corresponding letter 
combinations that make them  
 
I know all the letter clusters (scr, pl, gr) 
 
I know all the dependable rimes (at, ack) 
 
I know that syllables are broken up into 
consonants and vowels 
 
I can spell the Oxford 404 high frequency 
word list 
 
Morphemic Strategy: 
How words represent meaning  
-prefixes, suffixes, word origins, base 
words 
Phonemic Strategy:  
I can use my letter-sound knowledge 
Spelling Generalisations:  
spelling rules (i before e) 
Visual strategy  

SOUND:  
Investigate sounds with more extensive 
vocabulary according to children’s 
writing needs. 
 
Use syllabification as a spelling strategy. 
 
VISUAL:  
Recognise common clusters of letters 
and make connections in writing 
Revise some spelling patterns according 
to children’s weeds 
Develop knowledge of less common 
letter patterns and spelling 
generalisations 
 
MEANING 
Use common plurals and less common 
plurals correctly  
Explore less  common prefixes – auto, 
non, circum, be, en, co, contra, counter, 
dia, macro, micro, post, pro, octa, multi, 
fore, vice 
Explore less common suffixes – ly, ist, er, 
or, ment, proof, the, ive, ship, hon, sion, 
ion, able, ible, ful, less, ness, es, r, ing, 
less, ous, cious, tious, ent, ant 
Use contractions and homophones 
correctly 
 
Etymology 
Become increasingly familiar with word 
origins: Latin – e.g. cide, port, pos, prim, 
spec etc.; Greek – e.g. ology, sphere, 
scope, photos, mirro, geo, staph etc. 
Understand what eponyms are e.g. 
fuschia, pasteurization 
Explore what acronyms are e.g. scuba, 
Qantas 

 

Guaranteed Vocabulary: 

 

I can: 
 
 

Yr 7 
Understand how to use spelling rules 
and word origins to learn new words and 
how to spell them (VCELA384) 
 
IDEAS:  
Differentiation  
Week 11 testing (words their way, 
spellodrome, studyladder, Google forms) 
EL content should be Year 6 - Bastow &  
How do we practise and test?  
 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



 

how words look & can check whether 
they ‘look right’ 
Connecting strategy  
I know that my knowledge of one word 
can help me spell words with the same 
sound: base/root words, word families 
Inquiry strategy 
I can use reference materials, such as 
dictionary, thesaurus (online and print) 
and peer review correctly.  

 
 

Supportive Vocabulary:  

 
 

 
 
 
 
 

 

EL: Craft:  
To understand how language features and craft 
choices  can be used for a specific purpose in 
my writing.  
 
Learning Targets:  
I can use more descriptive vocabulary, sensory 
language and expressive verbs to create 
imagery, shade of meaning, feeling and opinion 
 
I can experiment with incorporating elements 
of voice (e.g. opinions, humour, personal 
knowledge and experience) into my writing 
pieces. 
 
I can include purposeful dialogue, in order to 
enhance my writing  
 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

I have experimented using various craft 
in my own writing appropriate to the 
context of my writing: 
- Strong leads 
- strong verbs 
- similes & metaphors 
- alliteration 
- onomatopoeia 
- repetition 
- characterisation 
- setting (time and place) 
- personification 
- technical language 
- Purposeful use of differences sentence 
types  
- Hyperbole 
- Rhetorical Question 

 

Supportive Vocabulary:  

 
 

I can name and use a variety of craft 
including: 
Sensory imagery/ description  
Personification 
Repetition\Word choice (strong verbs, 
specific nouns, hyphenated adjectives, 
adverbs & adjectives) 
 
I can evaluate my peer’s writing and 
provide feedback on their use of literary 
devices.  
 
Editing for coherence, sequence, 
effective choice of :  
Vocab: 
Opening devices 
Dialogue -->  Purposeful dialogue that 
might show the type/style of relationship 
that characters share  
Description, 
Humour and pathos, as appropriate. 
 
Understanding implied meaning of more 
complex verbs 
(for example 'She ate her lunch' 
compared 
to 'She gobbled up her lunch' - means 
she is starving, poor mannered, loves the 
food alot) 
 

 

 

I can: 
 
 

Make specific choices in the level of 
modality that I use in my writing, based 
on its audience and purpose. This 
includes the level of certainty, 
probability or the obligation of the target 
audience to do or change something.  
 
Level 7 
verbs/adverbs/ 
Modality - runs along with shades of 
meaning  
I can explain and justify my use of 
literary devices.  
 
Level 8  
creating dialogue in drama showing 
interruptions, asides and pauses for 
effect 
 
I can select vocabulary to influence 
meaning and to position and persuade 
my audience.  
 
Nominilsation  

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



 

 

Guaranteed Vocabulary: 

 

 
 
 
 
 

 

Handwriting: 
I can write using Victorian Modern Cursive 
script. 
 
 
Learning Targets:  
I can write a paragraph using victorian modern 
cursive script. 
 
I can demonstrate fluid joins from common 
entry & exit points 
 
I can join letters using bottom  joins 
 
I can write for a period of 30 minutes (legible 
handwriting style). 
 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

I start all letters from the correct 
position and follow the correct 
formation. 
 
I can form my letters correctly.  
 
I can write using my own personal style 

 
 
 

Supportive Vocabulary:  

 
 

 
I can  form all my letters correctly, 
accurately and efficiently. 
 
I can join letters, using common entry 
and exit points:  
Ie: bottom joins (a, e, i, c, d, l etc)  
 

 

 
 

Guaranteed Vocabulary: 

 

I can: 
 
 

At all times I use Victorian Modern 
Cursive in a fluent, neat and efficient 
way. 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 

 

Sentence Structure: Punctuation & Grammar 
To use grammar and punctuation correctly, in 
order to form complete sentences.  
 
Learning Targets: 
I can write clauses where the subject  & verb 
are in agreement  
 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

Students understand that: Words are the 
building blocks of language. 
Grammar is the set of rules that 
determines how these building blocks 
can be put together  
 

Students can alter the tense of a variety 
of verbs to show the timing of an action.  
 
Students can determine whether the 
subject is singular or plural and select 
the verb from accordingly  
 
Eg: The box (S) are ready - X 

I can: 
Publish ebooks onto Beagle with a Book  
 
Publish picture story books for other 
buddies/preps etc  
 

Elipses 
Colons 
Semi Colons  
 
Use for Voice & Craft 
Writing competitions - writing for a 
purpose 
 



I can use a range of punctuation independently 
& consistently in my writing (80% of the time)  
 
I can justify why I have used particular 
punctuation. 
 
I edit my writing effectively in order to monitor 
the correct use of punctuation and grammar.  
 
I can articulate my understanding of the 
guaranteed and supportive vocabulary.  

Students understand that verbs have 
different tenses (forms) which indicate 
when an action takes place 
 
Students know the 10 parts of speech - 
they can name, identify, explain and use 
these:  
 
Students understand the difference 
between a clause and phrase  
(Sentences always contain a clause but 
not always a phrase)  
 
PUNCTUATION: 
(Level 1) use common punctuation 
correctly including full stops, question 
marks and exclamation marks 
(ACELA1449 Punctuation) 
 
(Level 2) identify and use punctuation, 
including full stops, question marks, 
exclamation marks, commas and capital 
letters (ACELA1465 Punctuation) 
 
Use strategies to reread, revise and edit 
writing for spelling, punctuation and/or 
text structure, for example reading 
aloud, use of feedback from others 
(ACELY1672 Editing) 
 
(Level 3) Know that contractions are a 
feature of informal language (ACELA1480 
Punctuation) 
 
(Level 4) use quotation marks to 
correctly signal dialogue, titles or quoted 
(direct) speech (ACELA1492 Punctuation) 
 
(Level 5) Form the possessive by adding 
just the apostrophe to regular plural 
nouns ending in ‘s’ (ACELA1506 
Punctuation) 

 
 
 

Supportive Vocabulary:  

 
 

       The box (S) is ready -  ✔ 
 
Students write phrases and clauses 
where the verb and subject are in 
agreement  
 
PUNCTUATION:  
Apostrophes 
Students use apostrophes when forming 
a contraction, to signify missing words 
Eg: Cannot = can’t  
 
Students use an apostrophe to form the 
possessive this includes the following 
scenarios:  
Singular possessive  
Plural possessive  
Nouns that already end in ‘s’ 
It’s = it is  
Its = possessive (no apostrophe)  
 
Commas 
Students use commas:  
In a series/list 
Introductory statements 
Before a conjunction, when separating 2 
clauses  
Direct speech  
 
Direct address  
Use a pair of commas to separate a 
nonessential clause within a sentence 
Separate dates 
 
Quotation Marks 
Use quotation marks to signify the start 
and end of direct speech.  
"Peter and Gloria are joining us."  
 
Use a comma before or after speech to 
indicate who has spoken.  
Harry said, "Come on, Ray. It'll be fun." 
"Let's go," Gilda said. 
 "I'm not sure," said Ray, "that I feel like 
it." 
 
Understand that punctuation of speech 
goes before the close of dialogue.  
"When will we be back?" Ray asked. 
 "Hooray!" said Debbi. 
 
Understand that where speech falls at 
the end of the sentence, only one 
punctuation mark is needed.  
 
Use a capital letter when a new speaker 
starts talking. 
 

 
 

AS:  
 
CD:  
 
 
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



Use a new line when a new speaker 
talks.  
"How long a hike is it?" Ray asked. "I 
don't know whether I have the energy." 
"I think," said Iris, "that it's about seven 
miles to the top." 
 
Use quotation marks to indicate quoted 
speech. 
 

Guaranteed Vocabulary: 

 

SPEAKING & LISTENING 

Presentations:  
I can plan, rehearse and deliver presentations, 
selecting and sequencing appropriate content 
and multimodal elements for defined audiences 
and purposes.  
 
Learning Targets: 
I can use appropriate effect strategies for the 
presentation 
 
I can defend the content of my presentation  
 
I can verbally present to a small group  
 
I can identify strengths in other public speakers 
(clarity, content and effect strategies)  
 
Learning Targets: 
 

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

I have participated in planning, 
rehearsing and delivering a group 
presentation. 
 
I have watched presentations that 
involve multimodal elements. 
 
I understand how to use punctuation to 
assist my fluency and expression when 
speaking aloud. 
 

Supportive Vocabulary:  

 
 

I can make appropriate choices for 
modality and emphasis when planning, 
rehearsing and delivering a presentation. 

I can use the ‘specific strategies’ listed 
above (such as voice volume, tone, pitch 
and pace, questions, statistics, humor…)  

Multimodal modal - use of 'two or more 
communication modes' to make 
meaning, for example image, gesture, 
music, spoken language, and written 
language. 

I can speak:  
- Accurately 
- at an appropriate pace 
- with ease (not stumbling over 

words and pausing 
unnecessarily) 

- with appropriate expression  
- pause for effect 
- with appropriate volume for 

the task & audience 
 

ROLE CARDS: These will also allow us to 
mark on listening  

Challenger  
Clarifier  
Questioner 

Sequence of tasks:  
Listen/watch good public speakers - ID 
strengths  
 
Students develop own rubric - ownership  
 

I can  plan, rehearse and deliver 
presentations, selecting and sequencing 
appropriate content and multimodal 
elements to promote a point of view or 
enable a new way of seeing. 
 
I can apply verbal communication 
strategies automatically in a variety of 
situations and audiences:  
-Special forms such as satire, parody, 
allegory and monologue 
 
 

 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 



Small tasks - instant feedback and 
presentation to class (not content driven 
- therefore more chance for all students 
to succeed)  
 
Possible small tasks idea:  
https://www.teachthought.com/critical-t
hinking/10-team-building-games-that-pr
omote-critical-thinking/ 
 
Moving towards developing own 
presentation (content is important) to 
class  
 

Guaranteed Vocabulary: 

 

 

Speaking & Listening - Discussions 
I can participate and contribute to discussions 
and debates - clarifying content and challenging 
others’ ideas.  
 
Learning Targets:  
I can independently use a range of strategies to 
effectively offer my opinion and when 
responding to others’ opinions during 
discussions and debates. 
 
I am able to invite peer participation and 
opinions.  
  
I can use a range of strategies to respond 
effectively in discussions, to direct questions 
and to others’ opinions. 
 
I adjust my tone and word selection  to suit 
different situations.  

Prerequisite Skills Essential Learning (Rigor)  Application *keep minimal Extension 

Contribute actively to class and group 
discussions, taking into account other 
perspectives 
 
can develop and explain a point of view 
about a text selecting information, ideas 
and images from a range of resource. 
Conversational awareness 
Knowing how to speak when challenging 
others’ ideas.  

 

Supportive Vocabulary:  

 
 

I can contribute and respond to 
discussions, challenging others’ ideas by:  
 
Using strategies, for example pausing, 
questioning, rephrasing, repeating, 
summarising, reviewing and asking 
clarifying questions. 
 
Exploring personal reasons for 
acceptance or rejection of opinions 
offered and linking the reasons to the 
way our cultural experiences can affect 
our responses 
 
Recognising that closed questions ask for 
precise responses while open questions 
prompt a speaker to provide more 
information 
 

 

 

Guaranteed Vocabulary: 

 

 
 
 
 
 

I can: 
 
 

I participate and contribute in all 
discussions, clarifying content and 
challenging others’ ideas. 

AS:  
 
CD:  
 

AS:  
 
CD:  
 
Elaboration: 
 
 
Links to Extension ELs (ie: Yr 4/5/6):  
 

 

https://www.teachthought.com/critical-thinking/10-team-building-games-that-promote-critical-thinking/
https://www.teachthought.com/critical-thinking/10-team-building-games-that-promote-critical-thinking/
https://www.teachthought.com/critical-thinking/10-team-building-games-that-promote-critical-thinking/


 

 


